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The purpose of this handbook is to provide you with information that is relevant to the Texas A&M University-Commerce School Psychology Program. This handbook will likely be revised on a regular basis as changes occur in the program, so you will want to have a current copy. In addition to the information in the handbook, you will want to be familiar with the information in the university Graduate Catalog. Be sure to ask the School Psychology Program Coordinator if you have any questions that are not addressed in the handbooks.
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Master's OF PSychology: School Psychology PROGRAM
Texas A&M University-Commerce
The Department of Psychology and Special Education at Texas A&M University-Commerce first offered degree programs in School Psychology in the fall of 1978. Subsequent to the advent of state licensure and the adoption of national credentialing standards, the School Psychology curriculum and program requirements have been re-evaluated and extensively modified. The current master's degree program is consistent with the requirements published by the Texas State Board of Examiners of Psychologists for the Licensed Specialist in School Psychology (LSSP) and the National Association of School Psychologists for the Nationally Certified School Psychologist (NCSP). Upon completion of the revised 63 hour degree program, graduates are eligible for licensure in the state of Texas as a LSSP and at the national level as a NCSP. The 63 hour degree program includes 6 hours of practicum and 6 hours of internship. The remaining 51 academic course hours are in the content areas of psychological foundations, research and statistics, educational foundations, assessment, intervention, and professional and legal issues. A curriculum degree plan and list of courses with suggested sequencing through the program is included in this document.
The degree program in School Psychology is designed to have considerable common course content with the Diagnostician Certificate program offered by Special Education. Specifically, 24 course hours from the School Psychology program are common to the Diagnostician program, so students enrolled in the Diagnostician Certificate program typically will be, upon acceptance into the School Psychology program, able to transfer a significant amount of course credit from the Diagnostician program into the School Psychology program. The School Psychology coursework is also highly correlated with the coursework for the Applied Master’s program with 48 hours of coursework and 6 hours of practicum the same for both programs. Many students complete the Applied Master’s program and then add the additional coursework for the School Master’s and complete an internship so that they may obtain the state license to provide psychological services in the schools.
Mission Statements

Texas A&M University-Commerce: To nurture and educate for success through access to academic, research, and service programs of high quality.

College of Education and Human Service: To foster learning and to facilitate the development of exemplary and dedicated professionals. The vision is to focus resources to create a student-oriented culture that promotes ethical behavior, competence in practice, and leadership in a diverse community.

Department of Psychology and Special Education Purpose: To provide instruction in the subject areas of psychology and special education, add to the knowledge base of these disciplines through scholarship, and to provide service to the community in our areas of professional expertise.

National Association of School Psychologists: To promote educationally and psychologically healthy environments for all children and youth by implementing research-based, effective programs that prevent problems, enhance independence, and promote optimal learning. This is accomplished through state-of-the-art research and training, advocacy, ongoing program evaluation, and caring professional service.

American Psychological Association, Division 16 School Psychology: The ultimate goal of all Division activity is the enhancement of the status of children, youth, and adults as learners and productive citizens in schools, families, and communities.
Texas A&M University-Commerce School Psychology Program Purpose: To provide a knowledge base for school psychology that embraces an integrated sequence of psychological foundations, educational foundations, assessment, interventions, and professional practice.

Program Goals & Training Objectives

The objectives of the School Psychology program at Texas A&M University-Commerce are designed to meet program goals and train students according to the Domains of School Psychology Training and Practice delineated by the National Association of School Psychologists. A brief description of the domains is listed below and is taken from the Standards for Training and Field Placement Programs in School Psychology (NASP, 2000).
Domains of School Psychology Training and Practice
School psychology candidates demonstrate entry-level competency in each of the following domains of professional practice. Competency requires both knowledge and skills. School psychology programs ensure that candidates have a foundation in the knowledge base for psychology and education, including theories, models, empirical findings, and techniques in each domain. School psychology programs ensure that candidates demonstrate the professional skills necessary to deliver effective services that result in positive outcomes in each domain. The domains below are not mutually exclusive and should be fully integrated into graduate level curricula, practica, and internship. 
	Data-Based Decision-Making and Accountability (2.1)
	School psychologists have knowledge of varied models and methods of assessment that yield information useful in identifying strengths and needs, in understanding problems, and in measuring progress and accomplishments. School psychologists use such models and methods as part of a systematic process to collect data and other information, translate assessment results into empirically-based decisions about service delivery, and evaluate the outcomes of services. Data-based decision-making permeates every aspect of professional practice.

	Consultation and Collaboration (2.2)
	School psychologists have knowledge of behavioral, mental health, collaborative, and/or other consultation models and methods and of their application to particular situations. School psychologists collaborate effectively with others in planning and decision-making processes at the individual, group, and system levels.

	Effective Instruction and Development of Cognitive/Academic Skills (2.3)
	School psychologists have knowledge of human learning processes, techniques to assess these processes, and direct and indirect services applicable to the development of cognitive and academic skills. School psychologists, in collaboration with others, develop appropriate cognitive and academic goals for students with different abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, instructional interventions and consultation.

	Socialization and Development of Life Skills (2.4)
	School psychologists have knowledge of human developmental processes, techniques to assess these processes, and direct and indirect services applicable to the development of behavioral, affective, adaptive, and social skills. School psychologists, in collaboration with others, develop appropriate behavioral, affective, adaptive, and social goals for students of varying abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, consultation, behavioral assessment/intervention, and counseling.

	Student Diversity in Development and Learning (2.5)
	School psychologists have knowledge of individual differences, abilities, and disabilities and of the potential influence of biological, social, cultural, ethnic, experiential, socioeconomic, gender-related, and linguistic factors in development and learning. School psychologists demonstrate the sensitivity and skills needed to work with individuals of diverse characteristics and to implement strategies selected and/or adapted based on individual characteristics, strengths, and needs.

	School and Systems Organization, Policy Development, and Climate (2.6)
	School psychologists have knowledge of general education, special education, and other educational and related services. They understand schools and other settings as systems. School psychologists work with individuals and groups to facilitate policies and practices that create and maintain safe, supportive, and effective learning environments for children and others.

	Prevention, Crisis Intervention, and Mental Health (2.7)
	School psychologists have knowledge of human development and psychopathology and of associated biological, cultural, and social influences on human behavior. School psychologists provide or contribute to prevention and intervention programs that promote the mental health and physical wellbeing of students.

	Home/School/Community Collaboration (2.8)
	School psychologists have knowledge of family systems, including family strengths and influences on student development, learning, and behavior, and of methods to involve families in education and service delivery. School psychologists work effectively with families, educators, and others in the community to promote and provide comprehensive services to children and families.

	Research and Program Evaluation (2.9)
	School psychologists have knowledge of research, statistics, and evaluation methods. School psychologists evaluate research, translate research into practice, and understand research design and statistics in sufficient depth to plan and conduct investigations and program evaluations for improvement of services.

	School Psychology Practice and Development (2.10)
	School psychologists have knowledge of the history and foundations of their profession; of various service models and methods; of public policy development applicable to services to children and families; and of ethical, professional, and legal standards. School psychologists practice in ways that are consistent with applicable standards, are involved in their profession, and have the knowledge and skills needed to acquire career-long professional development.


	Information Technology (2.11)
	School psychologists have knowledge of information sources and technology relevant to their work. School psychologists access, evaluate, and utilize information sources and technology in ways that safeguard or enhance the quality of services.


Program Faculty

Jennifer Schroeder-Steward, Ph.D. (University of Wisconsin-Madison), NCSP, Program Coordinator

Dr. Schroeder has provided psychological services to school districts in Texas. She is both a Licensed Psychologist and Licensed Specialist in School Psychology in the state of Texas. Additionally, she is a Nationally Certified School Psychologist (NCSP). 

Courses taught: Professional School Psychology, Applied Behavior Analysis, Advanced Behavioral Assessment and Intervention, and Introduction to Assessment.
Research interests: School psychological services in urban school districts and mental health service access for underserved populations.

Contact information: (903)886-5593; Jennifer_Schroeder@tamu-commerce.edu
Steve Ball, Ph.D. (Texas Tech University), Associate Professor
Dr. Ball received his Ph.D. in developmental psychology in 1971. After additional training in clinical work, he was licensed as a psychologist in Texas in 1973, as a professional counselor in 1983, and as a Licensed Specialist in School Psychology in 1997, maintaining a private practice continuously since 1982.  Since 1970, Steve has taught at East Texas State University, now Texas A&M University-Commerce, where he holds the rank of associate professor and is the Clinic Supervisor for the Psychology Department at the Community Counseling and Psychology Clinic.  Steve's career has been shaped by many influences, including his desire to blend an interest in empirical and philosophical psychology with the subtleties and demands of applied work in the field.  His principal interests lie in normal and pathological development, “theory of mind” research, assessment, and applied intervention.

Contact information: (903)886-5586; Steve_Ball@tamu-commerce.edu
Jerry Hutton, Ph.D. (University of Houston), Professor Emeritus
Dr. Hutton has provided psychological services to school districts, hospitals, and a state school in Texas. He has been a Professor of psychology and special education for 31 years and during a portion of that time he was also the director of a departmental clinic (4 years), an assistant dean (3 years) and a dean (5 years). He is both a Licensed Psychologist and a Licensed Specialist in School Psychology in the State of Texas. He became a member of the National Association of School Psychologists (NASP) during its inaugural year and remains active in NASP as well as the Texas Association of School Psychologists (TASP). Dr. Hutton is Co-author of the Social-Emotional Dimension Scale-2 (Pro-Ed, 2004).

Courses taught: Applied Behavior Analysis, Psychological Assessment and Measurement, Intellectual Assessment I, Clinic Practicum in Psychology, Introduction to Exceptional Children, Clinical Teaching of Emotionally Disturbed, Psycho-Education Techniques of Managing Behaviors, Appraisal of Exceptional Children, Adaptive Behavior in Exceptional Children, Research Literature and Techniques.

Research interests: Use of behavior rating scales in behavioral assessment, management of students with emotional-behavior disorders, alternative certification programs.

Contact information: (903)886-5594; jerry.hutton@starband.net

Gail E. Johnson, Ph.D. (University of Missouri. Columbia), Assistant Professor

Dr. Johnson has worked as a licensed psychologist in Missouri and Texas, providing clinical services in the areas of rehabilitation, health psychology, substance abuse and chronic mental illness.  She is the former clinical director of behavioral health services at Harry Truman Memorial Veterans Hospital.  She was an adjunct professor in the departments of Psychiatry and Neurology and Physical Medicine and Rehabilitation at the University Of Missouri School Of Medicine.  She has been an assistant professor at Texas A&M for 4 years.  She has provided clinical supervision to pre and post doctoral psychology graduate students, psychiatry residents and clinic practicum students.  She has taught Research Ethics,  Abnormal Psychology, Personality Theory, Psychological Principles of Consultation, Psychological and Educational Statistics, Ethical Issues in Organizations, Child Development, Experimental Psychology, Intelligence testing, Health Psychology, and Transition from School to Work. She has taught continuing education classes for psychologists, teachers and nurses.  

Contact Information:  (903) 886-5594: gail_johnson@tamu-commerce.edu

Timothy G. Roberts, Ed.D. (University of Northern Colorado), Associate Professor
Dr. Roberts has provided consultative services to several school districts.  These services have predominately focused on behavior interventions, language arts interventions and characteristics of students with mild and moderate disabilities.  He has been an associate professor of psychology and special education for approximately 25 years and holds memberships in the Council for Exceptional Children, Council for Learning Disabilities and Behavior Disorders.  Dr. Roberts is the co-author of the Social-Emotional Dimension Scale -2 (Pro-Ed, 2004), several journal articles and multiple national presentations.  Graduate level Courses taught have included:  Applied Behavior Analysis, Introduction to Emotional Disturbance, Characteristics of Learners with Mild Handicaps, Clinical Teaching of Emotionally Disturbed, Psycho-Education Techniques of Managing Behavior, Adaptive Behavior in Children, Teaching Mildly Handicapped Reading and Math, and Teaching Mildly Handicapped Oral and Written Language. Areas of research interest include comorbidity of students identified as mildly disabled and emotional and behavioral interventions.
Contact Information:  (903)886-5934; Tim_Roberts@tamu-commerce.edu
Kashunda Lynn Williams, Ph.D., (Louisiana State University), Assistant Professor 

Dr. Williams has provided psychological services to schools, inpatient clinics, and outpatient clinics in Louisiana and Nebraska.  She is both a Board Certified Behavior Analyst (BCBA) and Nationally Certified School Psychologist (NCSP). Her research interests include treatment implementation schedules, academic & behavior assessment and intervention, parent and school collaboration, treatment integrity in consultation and behavioral interventions, and behavioral pediatrics (therapy and consultation).  
Courses Taught:  Applied Behavior Analysis, Professional School Psychology
Contact Information: (903)886-5585; Kashunda_Williams@tamu-commerce.edu
Affiliated/Departmental Faculty

Fullwood, Harry L., Ph.D., University of Oklahoma; Mental Retardation, Technology.

Gadzella, Bernadette M., Ph.D., University of Ottawa; Human Memory and Learning.

Green, Raymond, J., Ph.D., Rutgers University; Social Cognition, Sex and Gender, Teen Violence, Statistics and Research Methods.

Henley, Tracy B., Ph.D., University of Tennessee; Cognitive Science; History and Philosophy of


Psychology.

Johnson, Gail E., Ph.D., University of Missouri-Columbia; Psychological Treatment of Chronic Pain; Ethics; Treatment of Depression in Patients with Chronic Illness.

Lu, Shulan, Ph.D., University of Memphis; Embodied Cognition; Events and Time; Text Comprehension; Intelligent Tutoring System.
Pierce, Benton, H., Ph.D., Texas A&M University; False Memories, Memory and Aging, Metacognition.
Roberts, Timothy G., Ed.D., University of Northern Colorado; Research, Educationally Handicapped.

Robertson, Harvetta, Ph.D., University of Texas at Austin: Diversity, Generic Special Education.

Stephens, Rebecca C., M.S., Texas A&M University-Commerce; Applications of Educational Psychology to the Classroom, Social Skills Development.

Turnage, Thomas, Ph.D., University of North Texas; Severe Emotional Disturbances.

Zelhart, Paul F., Ph.D., University of Alberta; Human Memory and Learning.

Admissions Process

In evaluating and admitting students to the graduate programs of the department, the faculty acts as a committee of the whole. Holistic evaluation using both quantitative and qualitative criteria is employed. Admission decisions are based upon multiple criteria; no exclusive criterion is used, nor are there minimum cut-off levels for quantitative criteria, other than the GPA minimums required for entrance into the Graduate School. Each candidate's qualifications are evaluated individually and in comparison to previous and current applicants and graduates. Applicants are not required to be undergraduate psychology majors, nor are there any prerequisite or "leveling" courses. 

Application to the degree program is a two step process. First, students should apply for admission to the Graduate School by completing the application form (available on-line at http://www.tamu-commerce.edu/gradschool/Application.shtml). On this form, you should indicate you are applying for the MS program in Psychology (CED.MS.PSY). Upon receiving your application, the Graduate School will send you information for completing your application (transcripts, GRE scores, recommendations, goal statement). After all your application materials have been received by the Graduate School, your application will be forwarded to the department for review by faculty. For students that have completed prior graduate coursework in psychology at another university, it is possible to transfer a maximum of 12 hours into the degree program, provided that they were taken within the time frame outlined by the Graduate School. Only courses that closely match a corresponding course in the curriculum of the School Psychology program will be considered for transfer credit. 
The following information is required or recommended either by the Graduate School or the Department for consideration of admission: 

1) Resume or vita 

Although prior employment is not a requirement for application, attention will be given to successful employment experience, particularly in fields related to the degree program, such as general education, special education, and psychological services. Bilingualism, particularly in Spanish, and experience with linguistically and culturally diverse groups will be considered an asset. 
 

2) Written Essays 

Applicants are asked to respond, in 500 words or less to questions designed to provide the program with more information about themselves. Applicants whose career aspirations are consistent with the mission and focus of the degree program will be advantaged in the selection process. 

 

3) Transcripts, including undergraduate and graduate GPA and all completed coursework 

Applicants are not required to have completed an undergraduate or graduate major in psychology, nor is any prerequisite graduate coursework required for admission. A cumulative undergraduate GPA of 3.0 or above is desirable, as is a cumulative graduate GPA of 3.5 or above.
 

4) GRE (verbal, quantitative)
There is no cut-off or minimum score. However, a Verbal score of 450 or above, and a Quantitative score of 450 or above is desirable. Scores must be sent directly to the Graduate School from ETS. 

5) Letters of recommendation 
Per Graduate School requirements, letters may be free-form or completed on standard forms supplied by the graduate school. Letters should be completed by individuals who know the employment capabilities of the applicant.
The Departmental website can be viewed at http://www7.tamucommerce.edu/psychology/. 

Texas A&M University-Commerce is accredited by the Commission on Colleges of the Southern Association of Colleges and Schools (1866 Southern Lane, Decatur, Georgia 30033-4097: Telephone number 404-679-4501) to award bachelor's, master's, and doctoral degrees and by the Texas Higher Education Coordinating Board http://www.thecb.state.tx.us/ ).
Admission to Candidacy for the Master's Degree

Enrollment in a graduate course or admission to Graduate School does not assure admission to candidacy for a graduate degree. Admission to candidacy may take place when the student achieves the following criteria:

a.
Has completed all requirements for full admission to the Graduate School.

b.
Has been accepted by the department faculty for admission to the Master’s of Psychology – School Psychology Program.

c.
Agreement by a simple majority of the psychology and special education faculty that the student is personally adequate to assume the role of a professional psychologist at the master's level. The Department will require a written and/or oral qualifying examination before granting approval.  If a student chooses to pursue a minor, the student's minor department may also require an examination before granting approval. A student who fails one or more examinations may take them a second time only with special approval of the major and/or minor departments.

d.
Has achieved the grade point average necessary for candidacy before the beginning of the last semester or summer session prior to graduation. Those failing to meet this requirement must fulfill this requirement by enrolling and satisfactorily completing, at least one graduate course during a semester or summer term.
Upon Admission into the Program

There are a number of rules, regulations, and procedures applicable to graduate study. To the extent that you take time to become informed about these, you will experience fewer frustrations. Please save this handbook and consult it often. In addition to the information contained in this booklet, students are reminded to become well acquainted with all of the rules and regulations contained in the Graduate Catalog.

The main offices of the department are in Henderson Hall, Room 201-203. Faculty offices have the names of the faculty above the door and are located throughout the second floor of Henderson Hall.  Mailboxes for faculty and graduate assistants are located in Room 203. A bulletin board for graduate students enrolled in the School Master’s Program in Psychology is located along the wall in the hall between H-209 and H-210. 
The main method of communication with students is via email. Please make sure that the department has a current email and mailing address on file for you at all times. Additionally, please make sure that you check your spam or bulk folders for any emails that may be sent by the program as they are often mass mailings that may accidentally end up in one of those folders.
As you proceed with your studies here, your record file (kept by the Departmental Secretary) should reflect all decisions regarding your program. Whenever any important decision is made, make certain that the decision is recorded in writing and that the written record gets into your file. The official file is kept in the Graduate Office in the McDowell Administration Building. The maintenance of these files is the responsibility of the graduate student with the cooperation of the Faculty Advisor. Your grades and copies of official forms will go into your record file automatically.

It is the responsibility of the student to maintain contact with the Graduate Office, the Department Head, and the Faculty Advisor regarding progress toward a degree. It is also the responsibility of the student to read carefully the requirements in the Graduate Catalog concerning the degree to which he/she aspires. Questions regarding program requirements should be directed to the student’s advisor or the Coordinator of the School Psychology Master’s Program.

The faculty in the Department of Psychology and Special Education adheres to the APA Ethical Standards of Psychologists, and it is understood that students will become familiar with those standards and conduct themselves in accordance with them at all times. Failure to conform to these standards can lead to disciplinary action determined by a committee of the Graduate Faculty.

At the beginning of each semester students should also inform the department, in WRITING, of CHANGES OF ADDRESS, TELEPHONE NUMBER, E-MAIL, etc. Make sure that such changes are made with the Secretary of the Department. Do this promptly so that we will be able to contact you in an emergency.
Student Conduct

Graduate School Policies
(Excerpted from the 2004-06 Graduate Catalog p. 27)

Academic Honesty
Graduate students at Texas A&M University-Commerce are expected to maintain high standards of integrity and honesty in all their scholastic work. Faculty are expected to uphold and support student integrity and honesty by maintaining conditions that encourage and enforce academic honesty. Conduct that violates generally accepted standards of academic honesty is defined as academically dishonest. 
“Academic dishonesty” includes, but is not limited to, plagiarism (the appropriation or stealing of ideas or works of another and passing them off as one’s own), cheating on exams or other course assignments, collusion (the unauthorized collaboration with others in preparing course assignments) and abuse (destruction, defacing, or removal) of resource material. If a student is accused of academic dishonesty, the faculty member making the accusation is responsible for initiating disciplinary proceedings. The penalty assessed should be related to the severity of the infraction. If the student and faculty member agree on the penalty, assessment of the penalty concludes the disciplinary action. However, certain violations of academic honesty, such as plagiarism, infringe upon the academic community’s basic tenets of scholarly inquiry. Therefore, if a faculty member believes the infraction is severe enough to warrant further action and/or if the problem may be cumulative, occurring in other classes in which the student is enrolled, the faculty member may file a report of the infraction with the Dean of Graduate Studies and Research. The student must be notified that the report has been filed with the Dean of Graduate Studies and Research so as to allow the student the opportunity to file a response. If a faculty member believes the infraction is so severe that a penalty greater than failure on a project and/or course is warranted, the faculty member may recommend to the Dean of Graduate Studies and Research through the department head and academic dean that the student be suspended or expelled. If the student disagrees with the charge or level of penalty, he/she is entitled to due process in accordance with the University policy for student appeals. The appeal process for this policy is through the following channels: department head, Dean of Graduate Studies and Research and the Administration Committee of the Graduate Council which will present its recommendation to the full Graduate Council for final disposition of the appeal. Final jurisdiction on graduate student appeals is the Graduate Council. In addition, international students must comply with Immigration and Naturalization Statutes, for example, Immigrant Responsibility Act of 1996.

Good Standing Rule

Graduate School policy defines good standing for graduate students enrolled at A&M-Commerce. Entering students who have been fully admitted (without any type of probationary admission, provisional admission, or other restriction) will be considered in good standing. A student will remain in good standing if, and only if, he or she has a cumulative grade point average of at least 3.00 and is free of the following: holds indicating delinquent financial indebtedness, academic suspension, academic probation, provisional status, and disciplinary suspension. Students who are not in good standing are not eligible to graduate until good standing has been achieved.
Department of Psychology and Special Education/School Psychology Program
All students and faculty are expected to act in accordance with the ethical standards for the profession of psychology and will be expected to exhibit:

a. an attitude that respects the worth, uniqueness, and potential for growth and development of all individuals;

b. personal stability, ethical behavior, and respect for the confidentiality of privileged information;

c. a personal manner in which responsibilities are discharged in a cooperative and conscientious fashion;

d. productive and cooperative work relationships that display motivation, independence, and adaptability;

e. a commitment to continuing personal and professional growth characterized by participation in professional organizations and presentation and production of scholarly papers and publications.

The Department reserves the right to suspend or remove from the program any student who, in the judgment of the duly constituted department faculty, does not meet these ethical and professional standards of this program.

Student Evaluations
Students in the school psychology program are evaluated on a biannual basis as they progress through the program. Students are required to self-reflect on an annual basis and provide to the Program faculty a brief description of the educational activities during the past academic year (see appendix). School Psychology faculty will consult with additional Department faculty and supervisors. Additionally information from required activities, such as comprehensive exams and internship evaluations (see relevant sections of this handbook), will also be reviewed. Areas or issues of which the Program faculty are concerned will be conveyed to students and a plan for remediation developed. Students will be notified of their standing in the program by their advisor.
Course Offerings
As recorded in the following table, courses are offered according to a planned schedule which allows students to complete the program within a three year cycle. Courses are offered in Commerce with a few also being offered off-campus at the Metroplex Center in Mesquite, Texas, a Dallas suburb, approximately 65 miles southwest of Commerce.
Proposed Schedule of Courses: These courses are listed in the order in which they should be taken for optimal progress through this program. Prerequisites for other courses and for practicum and internship must always be met. Additionally, students must complete a degree plan with their advisor upon entrance into the program as they are required for graduation (see appendix).
Three Year Plan

	
	FALL
(or 1st semester)
	SPRING
(or 2nd semester)
	SUMMER
(or 3rd semester)

	1st Year

(all 1st year courses are prerequisites for PSY 691)


	PSY 506
PSY 572

PSY 535

SPED 520


	PSY 508

PSY 573

PSY 615

PSY 515

	PSY 503
PSY 575

PSY 635

PSY 545



	2nd Year

(all 2nd year courses prerequisites for PSY 790)
	PSY 691

PSY 612
SPED 586

PSY 620


	PSY 691

PSY 527
SPED 595 (Option I)

or

PSY 518 (Option II)

Take Comps

(see p. 22 for more info)


	PSY 518 (Option II)

Take NASP Exam
(see p. 22 for more info)



	3rd Year


	PSY 790
	PSY 790
	


Four Year Plan

	
	FALL
(or 1st semester)
	SPRING
(or 2nd semester)
	SUMMER
(or 3rd semester)

	1st Year


	PSY 506*

PSY 572*


	PSY535*

PSY 573*


	PSY 575*

PSY 635*



	2nd Year


	PSY 503*

PSY 615*
	PSY 508*

PSY 515*
	SPED 520*

PSY 545*



	3rd Year**

	PSY 620

PSY 691


	PSY 527

PSY 691

SPED 595 (Option I)

or

PSY 518 (Option II)

Take Comps
(see p. 22 for more info)


	SPED 586

PSY 518 (Option II)

Take NASP Exam
(see p. 22 for more info)

	4th Year


	PSY 790
	PSY 790
	


*These courses are prerequisites for PSY 691.
**All third year courses, as well as passage of the comprehensive exam (comps) are prerequisites for PSY 790.
Course Offering Schedule
The following table lists the courses required for graduation and the semesters in which they are offered. Additionally, the place where the courses are offered is noted. Please note that this schedule is subject to change.

	COURSE NO
	FALL
	SPRING
	SUMMER

	PSY 506
	C
	M
	

	PSY 572
	C
	M
	M

	PSY 535
	M
	C
	M

	SPED 520
	CM
	CM
	CM

	PSY 508
	
	C
	

	PSY 573
	M
	C
	

	PSY 615
	C
	
	

	PSY 503
	C 
	M
	C

	PSY 515
	
	C
	

	PSY 575
	
	C
	C/M

	PSY 635
	
	C/M
	M/C

	PSY 545
	CM
	CM
	CM

	PSY 691 (6SH)
	C
	C
	C

	PSY 612
	O
	M
	

	SPED 586
	C
	M
	M

	PSY 620
	C
	
	

	PSY 527
	
	C
	

	SPED 595
	
	M
	C

	PSY 790 (6SH)
	C
	C
	


C = Commerce; M = Metroplex; CM = Both Sites; C/M = Rotates sites; O = Online.
Thesis Option

Students are given they option of writing a thesis or taking coursework in research. For those students who choose to write a thesis (Option I) their program substitutes the thesis project for SPED 595 which is required of those who choose Option II. The thesis is a written report of a research (experimental, applied "action", or survey) project carried out by the student under supervision of the thesis committee. The thesis is intended to be a demonstration of a student’s understanding of and skills in research and a demonstration of an in-depth knowledge of an area of psychology. The project should be in at least the stage of advanced planning by the end of the student's second semester of graduate study. In order for this to become a reality the area of study should be chosen by the student early in the graduate career. In choosing an area of study, the student should consult members of the departmental faculty for suggestions. Guidelines on the process are available from the Graduate School at the following website:

http://www7.tamu-commerce.edu/gradschool/forms/thesisguide.pdf
Course Descriptions

PSY 503. Abnormal Psychology and Developmental Psychopathology. Three semester hours. The course is oriented to the social-biological origins and dynamics of psychopathology in adults and children including developmental disorders.

PSY 506. Professional School Psychology. Three semester hours. This course deals with pertinent issues in school psychology, such as ethics, emergent technologies, history and foundations of school psychology, legal issues, professional issues and standards, alternative models for the delivery of school psychological services, as well as roles and functions of the school psychologist. 
PSY 508. Theory and Techniques of Applied Psychology. Three semester hours. An introduction to theoretical models and their applications which are useful across a range of practical human situations. These include educational contexts, individual and group consultation, and organizations. Both assessment and intervention models will be presented, with an emphasis on their relationship. Active practitioners will discuss and demonstrate selected intervention techniques. Prerequisite: Graduate standing.

PSY 515. Neuromechanisms/Biological Bases of Behavior. Three semester hours. Designed for psychology or counseling students, this course is concerned with biological bases of developmental neuropsychology, peripheral nervous systems, psychophysiology,

behavioral pharmacology, and their relations to central nervous system arousal, motivational, emotional, and memory structures. Prerequisite: Psy 315 or consent of instructor.

PSY 518. Thesis. Six semester hours. This conference course introduces the candidate for the Master of Arts or Master of Science Option I degree to the theories and techniques of educational and psychological research and leads to the completion and acceptance of the thesis. Graded on a (S) satisfactory or (U) unsatisfactory basis.

PSY 527. Social and Cultural Bases of Behavior. Three semester hours. This course is designed to cover principles and research related to social and cultural bases of behavior, motivation, attitude, value, leadership, propaganda, groups, morale, industrial conflict, roles, ethnic attitudes, and status.

PSY 535. Applied Behavior Analysis. Three semester hours. (Same as SpEd 535) A study of operant conditioning and reinforcement principles as they apply to describing, explaining, predicting, and developing human behavior in socially desirable ways, so that benefits occur in individuals in family, school, work, and community settings.

PSY 545. Developmental Psychology. Three semester hours. Study of the lifespan of humans. Emphasizes both experimental and theoretical approaches to the study of cognitive, personality, social, perceptual and physical development from conception to death.

PSY 572. Psychological Assessment and Measurement. Three semester hours. (Same as SpEd 572). This course is the first required course in the sequence of assessment courses and is planned to provide a framework for the development of assessment practices. Attention will be given to issues of measurement, identifying appropriate sources of diagnostic information, reliability, validity, identifying and selecting test instruments, conducting the assessment process in an ethical and considerate manner, interpreting norm referenced and criterion-referenced test scores. Prerequisite: Graduate standing.

PSY 573. Intellectual Assessment I. Three semester hours. (Same as SpEd 573). The course will provide both a theoretical background and practical experience with the use of instruments measuring cognitive/intellectual abilities from early childhood to adulthood. The student will receive both classroom instruction and supervision in the selection, administration, scoring, and interpretation of these instruments. Computerized scoring and assessment will also be used as a part of the assessment process. Prerequisites: Prior enrollment in Psy/SpEd 572 or consent of instructor.

PSY 575. Personality Assessment II. Three semester hours. The course will examine the socio-emotional, behavioral and cultural aspects of personality and informal assessments for children and adults as part of the diagnostic process. Psychometric and ethical considerations with the use of these techniques will be considered. Computerized testing and scoring of personality tests and techniques will also be covered. Prerequisites: Concurrent or prior enrollment in Psy 572 and 503.

PSY 612. Psychological and Educational Statistics. Three semester hours. This course, a Graduate School approved level II research tools course, is an introductory level course that concentrates on statistical methods applicable to educational and psychological research procedures and interpretations.

PSY 615. Psychological Principles of Consultation. Three semester hours. This course will examine the psychological principles and knowledge base underlying the major models and theories of individual and organizational consultation. Scientific information derived from the study of learning, cognition, development, and personality theory will be examined in relation to the common consultative practices and models employed in business, government, and education.

PSY 620. Human Learning and Cognition. Three semester hours. This course is a study of human learning and cognitive organization and process. The content will provide an overview of the development of learning theory and cognitive models since the beginning of the scientific study of human learning and mental processes. Topics will include behavioral and association models of learning, information processing and parallel distributed cognitive models, and consideration of the developmental models of Piaget and Vygotsky.

PSY 635. Advanced Behavioral Assessment and Intervention. Three semester hours. Founded on a decision-making and accountability model, this course provides training in varied methods of assessment for the purpose of obtaining behavioral information for identification and understanding problem behaviors, evaluating intervention models and for the measurement of progress. Emphasis is placed on a systematic process to collect data to translate assessment results into decisions regarding service delivery and to evaluate the outcomes of the services provided. Prerequisites: Prior enrollment in Psy 535 or consent of instructor.
PSY 691. Clinic Practicum in Psychology. Three semester hours. This course consists of supervised experience in psychological settings under the supervision of a licensed psychologist. Graded on a (S) satisfactory or (U) unsatisfactory basis. Prerequisite: Consent of instructor.

PSY 790. Internship in School Psychology. Three to six semester hours. This course consists of supervised experience in psychological settings under the supervision of a licensed or certified school psychologist. Graded on a (S) satisfactory or (U) unsatisfactory basis. Prerequisite: Consent of instructor.

SPED 520. Introduction to Exceptional Children. Three semester hours. The purpose of this course is to orient teachers to the characteristics and learning differences of pupils with disabilities. It includes training in skills of informal assessment and a survey of instructional techniques for pupils with disabilities. It is designed to train students in the policies and procedures of placing students in special programs, developing individualized educational programs in these programs, as well as placement within the least restrictive alternatives.

SPED 586. Inclusion: Strategies and Accommodations. Three semester hours. Characteristics of students with mild and moderate disabilities are examined. Collaboration models and accommodation strategies are presented for use from early childhood through middle school grades.

SPED 595. Research Literature and Techniques. Three semester hours. This course will provide a study of the research literature in the student’s field of major interest and develop an understanding of research techniques used in this field.

Coursework Restrictions

A minimum of 51 credit hours of the coursework applied to a master’s degree must be taken from A&M-Commerce. For courses that students have taken at another university that they wish to have considered for credit in their current program they must contact their advisor to determine its applicability. If determined to be acceptable for substitute credit by their advisor, students must complete the form in the appendix (this form is also available at the following web address: http://www.tamu-commerce.edu/gradschool/forms/transub.pdf). This form is then sent to the graduate school for a final decision.
All work for the master’s degree must be completed during the six years immediately preceding the date on which the degree is to be awarded. Credit earned over six years prior to graduation will require specific written departmental justification and approval by the Dean of Graduate Studies and Research in order to be counted toward a master’s degree. The discipline in which the course(s) was taken shall be involved in the validation of an old course. In no case, may courses more than 10 years old be applied to the master’s degree. These same limitations apply to all transfer courses.

Applied experiences
Student Expectations

Ethical Conduct

Students are expected to conduct themselves in accordance with professional ethical standards and maintain a high level of professionalism. Students will be discussing sensitive material at various times. The rules of confidentiality apply to the content discussed at these times. The university supervisor should be notified immediately if any confidentiality issues should arise.

Practicum

During the second year of coursework, students enroll in PSY691 – Practicum in Psychology. In accordance with the requirements for licensure as a Licensed Specialist in School Psychology by the State Board of Examiners of Psychologists in Texas (TSBEP) students are provided 300 clock hours of supervised experience. Supervision occurs as a part of their experiences within the Community Counseling and Psychology Clinic which is offered when students register for PSY691. Students register for six (6) semester hours in two three-hour blocks for a total of six (6) semester hours. Credit for each three semester hours requires the student to work 150 clock hours in the clinic.

The Community Counseling and Psychology Clinic is a clinic offering psychological services provided by student clinicians to the public. Services are offered on a sliding fee basis and are focused on assessment and limited intervention strategies on contract with local agencies. The majority of the clients seeking services in the clinic are school age children, college students, and adults requesting assessment required of individuals pursuing careers as police officers. Supervision of the student clinicians and operation of the clinic is achieved by the faculty Director, Dr. Steve Ball. Dr. Ball is licensed as a Psychologist by the Texas State Board of Examiners of Psychologists and serves as one of the clinical supervisors of the student clinicians. The clinic also employs a graduate assistant and half-time secretary.  Funds generated by the clinic are used to maintain the testing materials and equipment used by the clinic. Please refer to the Manual of the Psychology Practicum in the Community Counseling and Psychology Clinic, available from the clinic, for further information on practicum.
Practicum Evaluation

The practicum student shall maintain a log of activities (see appendix) and supervision received. The content of supervision should be specified in the log. Clinic supervisors will complete an evaluation of the practicum student at the end of each semester (the evaluation is in the appendix). The clinic supervisor and the practicum student will review and discuss the evaluation. This evaluation will be reviewed as part of the student’s progress within the school psychology program.

Internship

Upon successful completion of coursework, practicum experiences, and qualifying examinations, students may enroll in PSY790 – Internship in School Psychology. Students register for six (6) semester hours in two three-hour blocks for a total of six (6) semester hours. A total of 1200 hours of internship is required, and typically takes 2-3 semesters to complete. The internship must be completed on a full-time basis over one year or on a half-time basis over two consecutive years. Internship placements vary by student needs and interests, but at least 600 of the 1200 internship hours must be done in a school setting. Throughout the internship experience, supervision is provided to students by both a university supervisor (administrative supervision) and a site-based supervisor. Interns must receive at least two hours of field-based supervision per full-time week from their appropriately credentialed site-based supervisor (an LSSP with three years of experience working in schools), or, for non-school settings, a psychologist appropriately credentialed for the internship setting (typically a Licensed Psychologist). Successful completion of the internship and all other requirements of the program enables a student to apply for graduation from the master’s program. 
Internship Evaluation
The intern shall maintain a log of activities (see appendix) and supervision received. The content of supervision should be specified in the log. The intern will submit logs, via fax, to the university supervisor on a schedule determined by the university supervisor. The university supervisor will review the logs and provide feedback.

In addition, site supervisors will complete an evaluation of the intern at the end of each semester (the evaluation is in the appendix). The site supervisor and the intern will review and discuss the evaluation. This evaluation will be reviewed with the university supervisor during the semester site visit, which typically occurs near the end of each academic semester. This evaluation will be reviewed as part of the student’s progress within the school psychology program. Upon completion of the internship, the intern will be asked to provide feedback on their experiences at the internship site (see appendix).
Licensure
(Excerpted from the TSBEP website 2/06)

Licensure in the field of psychology, including school psychology, is monitored by The Texas State Board of Examiners of Psychologists. The state board issues four types of regular licenses, each of which has different requirements set by the Act and rules. (Note: refer to the Act and rules for the complete requirements for licensure.) One of these is the Licensed Specialist in School Psychology (LSSP) which allows for independent practice in public schools after one year of licensure. The LSSP:

· Requires the completion of a training program in school psychology approved/accredited by the American Psychological Association or the National Association of School Psychologists or a master’s degree in psychology with specified course work. 

· Requires passage of the National School Psychology Examination at the score of 660. This exam is typically taken after the student has completed a majority of the coursework in the program or in at the beginning of their internship experience. Students should request that scores be sent directly to the university. Students can learn more about the exam and how to register for it from NASP at the follow web address:
http://www.nasponline.org/pdf/Application.pdf
More information about the exam and registration for it is available through the Educational
Testing Service (ETS). 
http://www.ets.org/praxis
· Requires passage of the Jurisprudence Examination at 90%. In addition to the National School Psychology Examination, individuals must take and pass the state jurisprudence exam administered by the Texas State Board of Examiners of Psychologists. The primary purpose of the examination is to ensure that all candidates for licensure have the necessary familiarization and knowledge of applicable laws, and rules and regulations to practice effectively in the state of Texas. It is taken after the student has made application for licensure and receives the appropriate materials from the state board.
Application Packets for LSSP Licensure
Persons who are interested in becoming licensed with this Board should write the Board and request a particular application packet. Please send $15.00 for the cost of the packet and mailing. Be sure to indicate the specific type of application packet that you desire. Checks or money orders may be made payable to the Texas State Board of Examiners of Psychologists. Alternatively, an applicant may download an application and application materials free of charge from the agency’s website: http://www.tsbep.state.tx.us. The Act and rules are also accessible through this website. If an applicant desires a Rulebook (a paper copy of the Board rules and the Act), this is available from the Board office on receipt of a request in writing and payment of the $10 fee. After reviewing this information and reading the pertinent Act and Rules, applicants with questions should call the Board office. 

Comprehensive Examinations
Each student demonstrates his/her competence in the core and applied areas by passing a two day written comprehensive examination known as the Comprehensive Examination. The core examination covers ethics, fundamental processes (learning, physiological psychology) and information on the person (personality, abnormal, social, and developmental psychology). The applied portion of the examination is divided into assessment and intervention. Examinations are graded blindly by a minimum of two readers using holistic scoring. Successful completion of the examination requires two passes on all parts of the examination. In the event that a student receives one pass and one failure given by readers on any part of the examination, a third reading of that part is completed. Students not receiving two passes on any area may retake those areas a second time during the next semester. Following a second failure to receive two passes the student will be removed from the masters program with the right to petition to re-enter. Passing all parts of the Comprehensive Examination is required prior to beginning internship placement.
Prerequisites for taking the examination are: consent of the Advisor, and enrollment in the final semester of coursework. Reading lists for the examinations may be obtained from the departmental secretary. Students planning to take the examination should also consult with instructors of course areas for information about what is expected on the examination. An informal guide to comprehensive examinations is included in the appendix.
Services for Students with Disabilities 

(Excerpted from the 2004-06 Graduate Catalog p. 18)
Each division within the University is aware of the needs of the disabled student and is ready and willing to work with each student to solve problems as they arise. The Director of Disability Resources and Services is located in the Halladay Student Services Building, third floor, (903) 886-5835. Services for the disabled are provided through Student Support Services/Trio Program (tutoring, mobility assistants, readers, interpreters, and so on), the Counseling Center, the Communication Skills Center, and the Mathematics Skills Center as well as Disability Resources and Services. Learning disabled students must file an application for eligibility for assignment to the Academic Support Committee during the first semester of enrollment at the university. Applications are available through the Trio Program, Disability Resources and Services, or Advisement Services. Other campus services are available to the disabled through the Department of Housing, the University Police Department, the Clarence G. Allen Student Health Center, the James G. Gee Library, and the Student Recreation Center. The Texas Rehabilitation Commission and the Texas Commission for the Blind work closely with the university to offer support to students who qualify.

Professional Organizations

NASP
The National Association of School Psychologists (NASP) is a primary organization with which the student should become familiar. This organization is nationally representative of school psychology and professional interests. The NASP journal is the School Psychology Review. Student membership is available. Membership application forms and other relevant information about the profession of school psychology are located at NASP’s website:
http://www.nasponline.org
TASP


Students in School Psychology are strongly urged to join the Texas Association for School Psychologists (TASP) as a student member and become an active participant in the organization. TASP has a significant bearing on the role and function of school psychologists in Texas, job opportunities and professional development. Membership application forms and other relevant information about the profession of school psychology in Texas are located at TASP’s website:
http://www.txasp.org
APA
The American Psychological Association (APA) is a national organization representing all of the disciplines of psychology (e.g. clinical, school, counseling, etc.). Division 16 of APA represents School Psychology. The APA journal is the School Psychology Quarterly. Student affiliate membership is less expensive than professional membership and strongly recommended. 

http://www.apa.org
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BI- ANNUAL REPORT OF STUDENT PROGRESS

School Psychology Program

Texas A&M University-Commerce

Student:

Year in Program:

Date:

Please provide the following information in a brief description of your educational activities during the past academic year.

COURSES COMPLETED: List all courses you have taken and provide course grades. Describe significant learning experiences and/or include unique personal products resulting from courses.

PROFESSIONAL ACTIVITIES: List any significant educational activities in which you participated.

OTHER WORK COMMUNITY ACTIVITIES: List any experiences you have had working within the community, at a place of employment, etc.

CONFERENCES and/or WORKSHOPS ATTENDED: List all local, state, and national meetings you have attended and specify the title and presenter of any workshops/presentations you attended.

PRESENTATIONS: Reference the topic, occasion, and date of any presentations you made at professional meetings. Also, include any teacher/parent in-services you have provided here.

GOALS FOR NEXT 6 MONTHS:

Student Signature: ____________________________________
Faculty Comments (to be completed by review committee): 

MASTERS DEGREE IN PSYCHOLOGY: SCHOOL PSYCHOLOGY PROGRAM

TEXAS A&M UNIVERSITY-COMMERCE
	COURSES
	COURSES TRANSFERRED
	COURSES TAKEN-

TAMU-C
	COURSES NEEDED



	PSYCHOLOGICAL FOUNDATIONS:

Psy 515    Neuromechanisms/Biological Bases of                                


Behavior

Psy 620    Human Learning and Cognition                                                    

Psy 527    Social and Cultural Bases of Behavior

Psy 545    Developmental Psychology

Psy 503    Advanced Abnormal Psychology


EDUCATIONAL FOUNDATIONS

SpEd 586  Inclusion: Strategies and Accommodations  

SpEd 520  Introduction to Exceptional Children


INTERVENTION/PROBLEM SOLVING

Psy 572    Psychological Assessment and Measurement

Psy 573    Intellectual Assessment

Psy 575    Personality Assessment

Psy 508    Theory /Techniques of Applied Psychology

Psy 535    Behavior Modification

Psy 615    Psychological Principles of Consultation

Psy 635    Adv. Behavioral Assessment/Intervention


STATISTICS & RESEARCH METHODOLOGIES

SpEd 595 Research Literature and Techniques

Psy 612    Psychological/Educational Statistics

PROFESSIONAL SCHOOL PSYCHOLOGY

Psy 506    Professional School Psychology


PRACTICUM
Psy 691      Practicum in Psychology (6 SH)

INTERNSHIP
Psy 790   Internship in School Psychology (6 SH)


THESIS (OPTIONAL)

Psy 518   Thesis (6sh)


	
	
	


                                                                Total  = 63 SH
    ____SH 

____SH    
            ____SH    













Advisor





Date




  












              Student




              Date

[image: image1.emf]
Practicum Log Summary Form

School Psychology Program

Texas A&M University-Commerce

________________________________
        
___________________________________

Student Name





Semester/Year

_______________________________         

____________________________________

Site






Beginning Date

_______________________________         

____________________________________

Address





Ending Date

_______________________________         

Supervisor







Code



                       # OF HOURS

     # OF CASES(TIMES)
AS –Assessment




___________


___________
DInt – Direct Intervention



___________


___________
InInt – Indirect Intervention



___________


___________
O/O – Observation/ Orientation 


___________


___________
PD – Professional Development


___________


___________
Sup – Supervision




___________


___________
Oth – Other





___________


___________




TOTALS        
___________


___________
Practicum Log Coding System

School Psychology Program

Texas A&M University-Commerce

CODE

ACTIVITIES
As
Assessment. Activities having as a primary focus the gathering of information to answer specific referral questions for both regular and/ or special education. Theses may include but are not limited to administrations and scoring of formal and informal tests, report writing, behavioral observations, review of cumulative records, interviews with parents, staff, agencies, teachers and data analysis and integration.

DInt
Direct Intervention. Activities of a non-assessment nature which have involve working face-to-face with students. These may include but are not limited to group counseling or individual counseling for remediation of learning difficulties, direct instruction (social skill affective education, etc.) or feedback to student.

InInt
Indirect Intervention. Activities of a non-assessment nature including but not limited to consultation with teacher, staff, parents, agencies, etc. regarding intervention strategies, presentation at staff development in services, meetings (ARDS),and other prevention/intervention activities.

O/O
Observation/Orientation. Non-assessment and non-intervention related observation related to the orientation to the regular and special education school environment, including orientation meetings, introductions, observation of classrooms and programs.

PD 
Professional Development. Specific activities which focus on the development of professional skills, including but not limited to attendance at local, state, national conferences, in services, professional reading, etc. Note: The maximum percent of PD hours that can be applied must be negotiated with the university supervisor. 

Sup
Supervision. Supervision provided by an appropriately credentialed psychologist acting as the university program representative.
Oth 
Other. Activities which are not classified in any of the above categories, but which are necessary activities for the accomplishment of role and function. These may include but are not limited to, public relation, attendance at administrative meetings that are not considered PD (e.g., school board meetings), extended travel time, and other staff matters.

Practicum Log
School Psychology Program

Texas A&M University-Commerce

STUDENT NAME: 








PAGE#_____

SEMESTER/ YEAR: 





SITE: 







DATE
         LOCATION
  ACTIVITY CODE     HOURS        SUPERVISOR’S SIGNATURE

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Practicum Student Performance Evaluation

The community counseling and psychology clinic
School Psychology Program

Applied Psychology Program

Texas A&M University-Commerce

(To be completed by Supervisor/Instructor)

________________________________
        
___________________________________

Student Name





Semester/Year

_______________________________         

____________________________________

Site






Beginning Date

_______________________________         

____________________________________

Address





Ending Date

_______________________________         

Supervisor






Circle the number that indicates your evaluation of the student’s skills.

1-Very Poor     2-Below Average     3-Average     4-Above Average     5-Excellent     ND-No Data

Comment below areas in which the student receives a Very Poor or Below Average rating.

	Professional and Ethical Behavior

Exhibits interest and enthusiasm for work

Regularly prepared for work with the necessary materials

Promptness in completing work and meeting deadlines

Attendance and punctuality

Performs ethically in all situations

Demonstrates honesty and integrity

Appropriately uses supervisor feedback

Participates fully in staffings

Adaptability/Flexibility

Initiative and dependability

Interpersonal Skills

Communicates effectively with supervisor, peers, and clients

Works effectively with supervisor, classmates, and clients

Demonstrates respect and appreciation for human diversity

Accepts guidance and suggestions from others

Cooperates as a member of a team

Courteous to others
	1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND




	Self Awareness

Demonstrates professional and personal maturity

Ability to manage stress

Is aware of personal strengths and weaknesses

Clinical Skills

Uses effective interviewing skills

Interviewing is intentional, informed by the referral question and the interview exchange itself

Interviewing leads to effective problem formulation, treatment planning, and assessment planning

Assessment procedures are administered effectively

Assessment procedures are scored accurately

Assessment data are used in a way that is relevant to the referral question

Assessment data lead to effective diagnostic (DSM or behavioral) formulations

Assessment data lead to effective treatment planning and intervention

Interventions are based on observation that is linked to problem behavior, thinking, mood, or affect

The effectiveness of interventions can be and is evaluated based on reliable and valid outcome data

Outcome data support the effectiveness of the student’s intervention skills

The student provides effective feedback to clients, parents, and other third party users

The student provides consultative services as needed in an effective way

The student organizes data effectively for case presentation; is fluent in discussing cases

The student keeps accurate, timely, and legal records, and is HIPAA/FERPA compliant


	1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND

1        2        3        4        5        ND




What are the student’s areas of strength?

______________________________________________________________________________

______________________________________________________________________________

What are the student’s areas of weakness?

______________________________________________________________________________

______________________________________________________________________________

Overall, how would you rate the student’s professional/practicum performance?

1
 2 
3
4
 5
 No Data
	1 - Student performance is very poor; student needs further training and close supervision. Do not permit student to 

     function independently.

2 - Student performance is below average. With further training and supervision, student is expected to develop 

     satisfactorily. Close supervision is required.

3 - Student performance is average. Moderate supervision is required.

4 - Student performance is above average. Student can function independently with normal periodic supervision.

5 - Student performance is excellent. Student is able to function independently with little supervision required.


Additional Comments (Needed if student is rated Very Poor or Below Average):

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________
______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

Supervisor Signature




Date

Student Signature





Date

(Student acknowledges having reviewed the document, without necessarily agreeing or disagreeing with its content.)

INTERNSHIP Log Summary Form

School Psychology Program

Texas A&M University-Commerce

________________________________        
___________________________________

Intern Name





Semester/Year

_______________________________         

____________________________________

Internship Site





Beginning Date

_______________________________         

____________________________________

Address





Ending Date

_______________________________         

____________________________________

Field Site Supervisor




Field-based Supervisor Phone Number
_______________________________         

University Supervisor


Code



                       # OF HOURS

     # OF CASES(TIMES)
AS –Assessment




___________


___________

DInt – Direct Intervention



___________


___________
InInt – Indirect Intervention



___________


___________
O/O – Observation/ Orientation 


___________


___________
PD – Professional Development


___________


___________

USUP – University Supervision


___________


___________

FSup – Field Supervision



___________


___________

Oth – Other





___________


___________




TOTALS        
___________


___________

INTERNSHIP Log Coding System

School Psychology Program

Texas A&M University-Commerce

CODE

ACTIVITIES
As
Assessment. Activities having as a primary focus the gathering of information to answer specific referral questions for both regular and/ or special education. Theses may include but are not limited to administrations and scoring of formal and informal tests, report writing, behavioral observations, review of cumulative records, interviews with parents, staff, agencies, teachers and data analysis and integration.

DInt
Direct Intervention. Activities of a non-assessment nature which have involve working face-to-face with students. These may include but are not limited to group counseling or individual counseling for remediation of learning difficulties, direct instruction (social skill affective education, etc.) or feedback to student.

InInt
Indirect Intervention. Activities of a non-assessment nature including but not limited to consultation with teacher, staff, parents, agencies, etc. regarding intervention strategies, presentation at staff development in services, meetings (ARDS),and other prevention/intervention activities.

O/O
Observation/Orientation. Non-assessment and non-intervention related observation related to the orientation to the regular and special education school environment, including orientation meetings, introductions, observation of classrooms and programs.

PD 
Professional Development. Specific activities which focus on the development of professional skills, including but not limited to attendance at local, state, national conferences, in services, professional reading, etc. Note: The maximum percent of PD hours that can be applied must be negotiated with the university supervisor. 

USup
University Supervision. Supervision provided by an appropriately credentialed psychologist acting as the university program representative. A minimum of one site visit per semester is required; however, regular communication and meetings are expected and should be documented. 

FSup 
Field Supervision. Formal supervision provided by an appropriately credentialed professional, e.g. Licensed Specialist in School Psychology with three years experience. Note: The field supervisor’s signature is required on the log to verify the activities listed.

Oth 
Other. Activities which are not classified in any of the above categories, but which are necessary activities for the accomplishment of role and function. These may include but are not limited to, public relation, attendance at administrative meetings that are not considered PD (e.g., school board meetings), extended travel time, and other staff matters.

INTERNSHIP Log
School Psychology Program

Texas A&M University-Commerce

INTERN NAME: 








PAGE#_____

SEMESTER/ YEAR: 






INTERNSHIP SITE: 






DATE
         LOCATION
  ACTIVITY CODE     HOURS         SUPERVISOR’S SIGNATURE

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


INTERN EVALUATION
School Psychology Program

Texas A&M University-Commerce

(Adapted from Sam Houston State University)

School Psychology Intern: __________________________________________________

Internship Site: _______________________________________________________________________

Site Supervisor: ______________________________________________________________________

Date: ___________________________________________________________________

Instructions
Interns - Please rate your competence level based on actual performance and/or information received from other school staff, families, students, etc. Each item should be rated independently by writing the number that best exemplifies your competencies.

Supervisors - Please rate the intern’s competence level based on actual performance and/or evaluation of reports written by the intern and on information received from other school staff, families, students, etc. Each item should be rated independently by writing the number that best exemplifies the intern’s competencies. If a student is given a rating of 1, please provide comments supporting this rating.

1 – Improvement Needed

2 – Competent (Supervision Needed)

3 – Professionally Competent (Minimal Supervision Needed)

N/A – No Opportunity to Observe/Participate
Data Based Decision Making and Accountability: NASP Standard 2.1
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of various assessment models and methods
	
	

	2. Appropriately used data gathered to identify strengths and needs of students
	
	

	3. Understands students’ presenting problems
	
	

	4. Demonstrated ability to measure student progress and accomplishments
	
	

	5. Systematically collected data
	
	

	6. Empirically-based decisions were made about the delivery of services
	
	

	7. Outcome of services were evaluated based on data gathered
	
	


Comments:

1 – Improvement Needed

2 – Competent (Supervision Needed)

3 – Professionally Competent (Minimal Supervision Needed)

N/A – No Opportunity to Observe/Participate
Consultation and Collaboration: NASP Standard 2.2
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of various consultation and collaboration models and methods
	
	

	2. Appropriately applied various models and methods of consultation and collaboration
	
	

	3. Collaborated effectively with school personnel
	
	

	4. Collaborated effectively with families
	
	

	5. Collaborated effectively with students
	
	

	6. Collaborated effectively with the community
	
	

	7. Collaborated effectively with the school board and policy makers
	
	


Comments:

Effective Instruction and Development of Cognitive/Academic Skills: NASP Standard 2.3
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of human learning processes and the techniques to assess them
	
	

	2. Gained knowledge of services available to assist in developing cognitive and academic skills
	
	

	3. Appropriately developed cognitive and academic goals for students 
	
	

	4. Implemented appropriate interventions to achieve student goals
	
	

	5. Evaluated the effectiveness of the interventions implemented
	
	

	6. Utilized both instructional interventions and consultation
	
	


Comments:

1 – Improvement Needed

2 – Competent (Supervision Needed)

3 – Professionally Competent (Minimal Supervision Needed)

N/A – No Opportunity to Observe/Participate
Socialization and Development of Life Skills: NASP Standard 2.4
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of human developmental processes and the techniques to assess them
	
	

	2. Gained knowledge of services available to assist in development of behavioral, affective, adaptive, and social skills
	
	

	3. Appropriately developed behavioral, affective, adaptive, and social skills goals for students
	
	

	4. Implemented appropriate interventions to achieve student goals
	
	

	5. Evaluated the effectiveness of the interventions implemented
	
	

	6. Utilized consultation, behavioral assessment, and counseling interventions
	
	


Comments:

Student Diversity in Development and Learning: NASP Standard 2.5
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of individual differences, abilities, and disabilities
	
	

	2. Gained knowledge of various influences on development and learning
	
	

	3. Became more sensitive to students of diversity
	
	

	4. Demonstrated skills needed to work with students of diversity
	
	

	5. Implemented strategies based on the student’s individual characteristics, strengths, and needs
	
	


Comments:

1 – Improvement Needed

2 – Competent (Supervision Needed)

3 – Professionally Competent (Minimal Supervision Needed)

N/A – No Opportunity to Observe/Participate
School Psychology Practice and Development: NASP Standard 2.10
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of various services methods and models
	
	

	2. Gained knowledge of public policies related to students and families
	
	

	3. Gained knowledge of ethical and legal Standards
	
	

	4. Practiced school psychology according to standards and ethical guidelines
	
	

	5. Gained knowledge of skills needed to acquire career-long professional development
	
	


Comments:

Home/School/Community Collaboration: NASP Standard 2.8
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of family systems
	
	

	2. Gained knowledge of family influences on student’s development, learning, and behavior
	
	

	3. Gained knowledge of methods that promote family involvement in education and service delivery
	
	

	4. Worked effectively with families
	
	

	5. Promoted and provided comprehensive services to students and families
	
	


Comments:

1 – Improvement Needed

2 – Competent (Supervision Needed)

3 – Professionally Competent (Minimal Supervision Needed)

N/A – No Opportunity to Observe/Participate
School and Systems Organization, Policy Development, and Climate: NASP Standard 2.6
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of general education, special education, and other educational and related services
	
	

	2. Understands the school setting as a system
	
	

	3. Participated in the facilitation of policies and practices that promote safe and supportive learning environments for the students
	
	


Comments:

Prevention, Crisis Intervention, and Mental Health: NASP Standard 2.7
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge about current theory and research of human development, psychopathology, and other influences on human behavior
	
	

	2. Contributed to the prevention and intervention of programs that promote mental health and physical well-being
	
	

	3. Effectively collaborated with others in the aftermath of a crisis
	
	


Comments:

Information Technology: NASP Standard 2.11
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of information sources and technology relevant to school psychology
	
	

	2. Used technology in ways that safeguard and enhance quality of services
	
	


Comments:

1 – Improvement Needed

2 – Competent (Supervision Needed)

3 – Professionally Competent (Minimal Supervision Needed)

N/A – No Opportunity to Observe/Participate
Research and Program Evaluation: NASP Standard 2.9
	
	Intern Rating
	Supervisor Rating

	1. Gained knowledge of research, statistics, and evaluation methods
	
	

	2. Effectively evaluated research and translates it into practice
	
	

	3. Effectively conducted program investigations and evaluations
	
	

	4. Used research gathered for improvement of services
	
	


Comments:

SUMMARY

Strengths of intern:
Weaknesses of intern:

Suggestions to university training program:
Site Supervisor 







Date

Intern* 








Date

University Supervisor 






Date

*The signature here only indicates that this evaluation was discussed with the intern. It does not indicate that the intern agrees with the report in part or in whole.
INTERNSHIP SITE EVALUATION
School Psychology Program

Texas A&M University-Commerce

(Adapted from Sam Houston State University)

School Psychology Intern: __________________________________________________

Internship Site: _______________________________________________________________________

Site Supervisor: ______________________________________________________________________

Date: ___________________________________________________________________

Please rate the following as they relate to your internship with 1 being poor and 5 being excellent.

Supervision Received 

1  2  3  4  5

Interactions with school personnel 
1  2  3  4  5
Staff Development 

1  2  3  4  5 

Interactions with other interns 
1  2  3  4  5
Expectations of you 

1  2  3  4  5

Interactions with supervisor 

1  2  3  4  5
Counseling Experience 
1  2  3  4  5 

Consultation Experience 

1  2  3  4  5
Assessment Experience 
1  2  3  4  5 

Availability of tools needed 

1  2  3  4  5

Availability of time needed 
1  2  3  4  5

Availability of Supervisor 

1  2  3  4  5

Overall rating of internship 
1  2  3  4  5

Would you recommend this site to future interns? Why or why not? 































Strengths of site:

Weaknesses of site:

Intern 







Date
Applied and School Psychology Master’s Comprehensive Examinations: An Informal and Desultory Guide
So, you’re thinking that it’s about time to write your comprehensive exams. Probably a good idea if you are far enough along to have completed, or nearly completed, your practicum experience.  If you are in the school program, you might be well advised to get your comps out of the way before starting your internship experience, since that’s usually a full time occupation.

When you decide which semester you want to write (fall or spring), you need to let the office know in writing. Give a signed note to Ms. McCord or Ms. Manning in the Psychology office specifying the semester and year you will write.  (Maybe we’ll make up a form later.) Ordinarily, doing this means that you have committed yourself to that date, and you can’t just willy-nilly decide not to do it at the last moment.  Of course, a medical or other personal matter will prompt the department to work with you in rescheduling your test date to another semester.  The exact dates for comps are set each year by the department, and they are usually in October and February.  We don’t schedule comps in the summer since it is hard to get enough readers in all the areas.

We schedule comps for two days covering four general areas, two each day.  On the morning of the first day we will test you over “Foundations: Process.”  The content of this area includes neuropsychology, learning, cognition, and ethics.  The first afternoon you will write on “Foundations: Person,” which will include personality, social, developmental, and abnormal psychology/developmental psychopathology.

The second day will shift from foundations to applications.  In the morning you will write over “Applications: Assessment.”  Here, the content will be related to measurement theory and practice; intellectual, cognitive, academic, neuropsychological, behavioral, and personality assessment tools and strategies; and strategies for indexing assessment to referral questions and possible recommendations. Having been in the Psychology Clinic for a semester or two seems to really help a student consolidate learning from the more basic courses.

On the afternoon of the second day, you will write on “Applications: Interventions.” These topics include behavior modification, behavior therapy, individual and group psychotherapy, consultation, treatment planning, school interventions, and intervention teamwork.

Studying for comps is something of an individual matter.  Some people like study groups, and some like to work alone.  Either way, you should check the grapevine to see what other people’s experiences have been.  Of course, they will remember some questions, which can help you see the pattern of the tests, but don’t count on seeing the same questions a friend saw.  More important, find out how they studied – and how they did!

I would recommend for sure that you allow yourself plenty of time for reading and study.  I studied for two years before I thought I was ready for my doctoral comps.  And even then I was fearful that I wasn’t ready.  A reading list that is less than a year old is at the end of this document.

We score your comps by the area.  This means that you can pass or fail up to four areas.  Two readers will read each of your comps (without knowing your identity), and a third is added if the first two disagree about the decision to pass or fail.  If you fail an area, you should consult with your program advisor, and you may retake it at a regularly scheduled time with his or her written permission.

Steve Ball

November 11, 2003
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